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This article portrays the ongoing and ever-expaggtinirney of the Center for Research
and Practice of School Psychology (CRPSP) of th@Nal and Kapodistrian University
of Athens. Based on an integrative approach to aclhommunity well-being that

includes positive psychology perspectives and syst@aterventions, all activities of the
Center focus on a social and emotional learningL{SEEamework that emphasizes
strengths and contextual protective factors for tmenm of the school community and
other educational settings. Special attention igmito the implementation of SEL
prevention programs in times of crisis and economgcession. Furthermore, the
incorporation of SEL framework into the general eation curriculum as well as in the
preparation of psychologists and teachers at unadugte and graduate level is
presented. The role of SEL in building evidenceebamterventions is discussed unde
the scope of multicultural and transnational coasitions.
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Introduction

Social-emotional learning is a fundamental prersitgifor the positive adjustment and the well-being
of school community members. It involves childresrsl adults' acquisition and effective applicatidrihe
necessary knowledge, attitudes, and skills for @mnaet understanding and management, positive goals
setting, empathy expression, positive relationshliggelopment and responsible decision-making (CASEL
2012). It has roots in a progressive educatioradition as well as the primary prevention and docia
competence promotion literature within psychologgd it is centered on promoting children’s sociadl a
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emotional well-being (Kress & Elias, 2006). Most thie characteristics that have been used to describ
schools that are resilient, effective, or caringnowunities refer to emotions and relationships amtireg
members of the school community. Furthermore, ieggilclassrooms promote academic efficacy, behavior
self-control, teacher-student relationships, pedaboration, and home-school collaboration (Dalicker &
Brehm, 2004/2009; Hatzichristou, 2015a). Therefiris critical to develop empirically based intentions
that promote children’s psychosocial adjustment amdl-being, and decrease aggression, bullying and
antisocial behavior (Hatzichristou, 2015a; Hatzgtou, Polychroni, Issari, & Yfanti, 2011).

The recent emphasis on resilience, effective seh@wid social emotional learning are reflected in
changes in school psychological practice and serdigivery throughout the world (Hatzichristou, 21
2015a). Several SEL intervention programs are implged in the schools across the world, such as the
U.S.A. (Durlak, Weissberg, Dymnicki, Taylor & Scleger, 2011), Great Britain (Humphrey et al., 2)08
Sweden (Kimber, Sandell & Bremberg, 2008), AustralCanada, Israel, Singapore, and Latin America
among others (e.g. Clouder et al., 2013), focusimghe promotion of psychosocial competence, aityers
prevention, and adjustment facilitation for studentvarious settings.

During the last two decades, a relevant evolutias been evident also in Greece (Hatzichristou,
2011a; 2015a; Hatzichristou, Lampropoulou, Lykitsak& Dimitropoulou, 2010)The Center for Research
and Practice of School Psychology in the Departn@nPsychology at the National and Kapodistrian
University of Athens became the main developer aadrdinator of SEL intervention programs in the
country. Social and emotional learning was incoapeat in the university curriculum, becoming onetted
essential training skills for future psychologisigrimary and secondary school teachers and school
psychologists. The establishment of CRSPS has thelpelink theory, research, training of students,
implementation of intervention programs in schaadswell as providing a link between university, s,
professional associations, and institutions (Hatzstou, Lampropoulou et al., 2010; Hatzichristou &
Polychroni, 2014).

The purpose of this article is to present the fatioth of CRSPS through its multiple phases and to
delineate the SEL-based intervention programs lilage been designed, implemented and evaluated over
these years in various Greek and internationaingstt Additionally, the incorporation of SEL in the

university curriculum is presented, focusing onengdaduate and graduate studies.

Promotion of school-wellbeing conceptual framewarthe context of alternative school psychologyiseis
The lack of school psychological services in thedkrpublic schools presented a unique opportunity
and a great challenge for the development of atarma service delivery models (Hatzichristou, 192802;
2004a; Hatzichristou & Lampropoulou, 2004). Fistconceptual framework was presented incorporating
science and professional practice competenciegighaistou, 1998; 2002), leading to the developnudrda
data-based model of alternative school psycholbgmaices to address the needs of school comrearatid
other institutions in Greece (Hatzichristou, 2004H)e first three phases of the model contributedhe
recording and assessment of the needs of Greelngment students, teachers and families regardihgd

and psychosocial adjustment, as well as theirudttg toward mental health services and professional
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Furthermore, an evaluation methodology, adherinthéoprinciples of evidence-based interventionreme
was designed and implemented in assessing théeeffic of the programs. The empirical data derivednf
these interrelated and ongoing phases were ingghiato a comprehensive prevention-consultatiomcgh,
which included a proposal by the first author foe £ventual foundation and operation of a univetsitsed
center for provision and coordination of schookéd psychological services (Hatzichristou &
Lampropoulou, 2004).

The establishment of the CRSPS follows the apptinadf this multilevel model that links theory,
research, and practice, and meets the particuledsnef the Greek educational system (Hatzichristou,
Lykitsakou, Lampropoulou & Dimitropoulou, 2010). &iCenter’s goals are based on eight interrelated: ax
(a) education and training; (b) cooperation betwirenuniversity, schools, and other local authesiin the
design, implementation, and evaluation of primand asecondary level prevention programs and the
provision of alternative consultation services e tschool community; (c) conducting research; (d)
publications; (e) collaboration with national amteirnational psychological associations; (f) cotaidn with
teachers, parents, and students; (g) organizafispexialized training seminars and conferencespatific
issues; and (h) presentations and lectures in fchad other locations (Hatzichristou, 2011a; 2015c

The Program for the Promotion of Mental Health dmhrning (PPMHL), the main prevention
program that was developed by the CRPSP sciemdifim, constitutes the onset as well as the cotbeof
Center's interventions. Building upon the principlef positive psychology and systemic theory, and
incorporating the conceptual framework of sociall @motional learning, the program addresses thie bas
theoretic concepts of social and emotional learning promoting resilience, well-being, academic
achievement and positive climate in the schoolregtFurthermore, it adjusts to the needs of sttelienthe
Greek cultural and educational setting, puttingeanphasis on normal instead of deviant behavior,usirnt
multidimensional and multi-method assessment (enidédased intervention) (Hatzichristou, Lampropaulo
et al., 2010). In addition, a meta-cultural perspeds adopted that disregards the ‘dominant celtstance
and focuses on individual and cultural similaritibsilding on positive potential, competencies atréngths
as a means of enhancing resiliency (Hatzichristampropoulou, & Lykitsakou, 2006). Another essdntia
component of the program's theoretical conceptasishis helping school community members to biitrt
resilience and strengthen their coping skills agfaihe distressing effects of economic crisis duriecent
years (Hatzichristou, Adamopoulou & Lampropoulo®12; Hatzichristou, Lianos & Lampropoulou, in
press) (Figure 1).

ISSN 2073-7629
© 2016 CRES Special IssuVolume 8, Number2, Novembe 2016 pp 107



Figure 1. Multi-level Conceptual Framework of Promoting Resilience and Positive Climatein School Community, through SEL -based interventions.
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Educational materials for three age groups (pred¢ciwimary and secondary education) have been
developed and published, including the conceptwainéwork, eleven thematic units, and the students’
activities book (Hatzichristou, 2011b; 2011c; 2011Hach booklet contains literature review, praitic
guidelines for the implementation of the programg &vo-level classroom activities (basic-advanoiih
specific goals, implementation guidelines and dis@mn suggestions for each age group. The themaitis
are: (i) communication skills; (ii) emotion recotan, expression, and management; (iii) self-cohcem
self-esteem; (iv) coping strategies; (v) confliesalution; (vi) school and diversity in cultureji{\sschool and
diversity in families; (viii) school and studentstivspecial educational (ix) social skills; (x) taag/study
skills; (xi) crisis intervention in the school camnity. The material has reached three editionschwhave
been also revised (Hatzichristou, 2004c; 2008, B02011c; 2011d revised).

PPMHL Development: Levels of Intervention

The first level of implementation of PPMHL correspled to schools' resources and feedback from
the needs assessment evaluation of previous pipkementations of the program. Initially, PPMHL was
implemented by members of the scientific team of tDRPSP (the first author, experienced school
psychologists, and PhD candidate in school psygyldDuring the following years, graduate studeoits
school psychology and teachers were trained toeémeht PPMHL under the supervision of the CRPSP
scientific team. The graduate students attendedetsity courses on primary and secondary prevention
models of consultation, and promotion of childremiental health in school environments. In addititney
received specialized training in the implementabdPPMHL in the classrooms and regular supervigiom
the CRPSP scientific team throughout the implentamtaln addition, a network of the participatinghsols
was developed to facilitate sharing ideas and ésipez and to disseminate the program to other éach
the school community. At the end of each acadera@r,yparents, students, and teachers participated i
closing ceremony in which PPMHL activities were qmeted (Hatzichristou, Lykitsakou, Lampropoulou et
al., 2010).

The model for PPMHL implementation by teacherstead of CRSPS team members, produced a
greater impact, to the extent that the interventtmerame a ‘school matter’ (Hatzichristou, 2002).
Consequently, at a second level a new system-wiggviention was implemented entitled ‘Program fa t
promotion of school community well-being’ (PPSCWPSCW included two axes of intervention: (a) the
implementation of PPMHL by teachers in their classns; and (b) the promotion of resilience in thieost
community and the development of broader schoalords. Teachers are trained to use the problenmirgplv
model in order to develop action plans for enhagpt¢he sense of community in the schools (Hatzitdwis:
Lampropoulou, 2004), evaluate critical domains edilrence, set priorities and goals, and take $peci
actions in response to the particular needs of $wiool. Coordinators (educators and administsatioom
each school participate in regular consultationtings with the scientific team of the CRPSP to shideas
and possible solutions. Initially the interventi@ams participated in the implementation of therventions

on a volunteer basis and later on in the contegldprojects.
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Assessment and Resear ch M ethodology

The CRPSP developed a multilevel assessment nredetling (a) process and outcome evaluation;
(b) pre-, post-, and during the program assessnaeuit;(c) control group comparison. Data are cadlddly
different instruments (qualitative and quantitatjvaeethods (questionnaires, diaries and logs, pafseports
from teachers) and stakeholders (teachers, schdolingstrators students, parents) during PPMHL
supervision, activities and work projects. In aidif program efficacy can also be examined by comga
first-to-second years of intervention or experinagmd-control groups. These data constitute vakiabl
feedback for program improvement and refinement4idaristou, Lampropoulou et al., 2010).

Teachers complete PPMHL measures at the beginmidigaathe end of the training, while students
complete measures at the beginning and at the enldeointervention. Meanwhile, in the course of the
program seminars a process evaluation proceddiolosved, allowing the scientific team to receivalwable
feedback for the continuation and tailoring of thiervention to the specific needs. Student corgrolups of
other classes of the schools are also includedrder to evaluate the impact of the implementatiothe
same setting. Every project evaluation processrglected by an independent evaluation team usiixed
method assessment design, adjusted to the sphaiaateristics of each project. The independenrtuatian
team members are involved in the assessment prdargssot in the implementation procedure.

The following section presents a brief descriptainthe development, implementation and results

from the evaluation of the most prominent CRSP&rimntions is presented (Table 1).

Considering adversity from a ‘metacultural’ perspee

The CRPSP was responsible for the developmenteimghtation, and evaluation of the domain of
psychosocial support for migrant and remigrant estisl and their families (Hatzichristou et al., 2000he
basic concept focused on similarities and diffeesnof cultures and individuals (common needs and
adversities) and considered the positive potenti@hpetencies, and strengths as a means of praribin
well-being of systems and individuals (Hatzichristbykitsakou, Lampropoulou et al., 2010).

Planning began with goal-setting, selection of ipgrants (schools, teachers and students) and
organizational decisions about the interventiom{ent, schedule). The project contained four themuatits:
communication skills; emotion recognition, expressiand management; self-concept and self-esteem;
diversity and cultural sensitivity. Since the pragr was implemented in schools with a high percentzg
migrant and remigrant students, the promotion déroultural understanding and communication was
particularly emphasized.

After the initial awareness workshops and semimegse conducted, classroom intervention took
place once a week on a designated day and durthesignated academic period and included classroom
discussions and other activities (e.g., group dividual activities, role playing, and games). he tfirst
session, children discussed the program rules ignéd a classroom ‘contract’. Then, three or fagstons
(during a month) were dedicated to each theme afidah session was spent on the program closing.
Teachers participated in four additional seminarse(per month), during the implementation periode T
evaluation design included use of student contralig,.
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Results of the PPMHL evaluation provided evidermesignificant positive effects and benefits for
both teachers and students. Most children seemdskrefit in expressing their feelings, improvingith
communication and their relationship with their sslanates, realizing and accepting their strengtlis an
weaknesses, and improving their academic perforendagrthermore, children with low peer acceptance o
those from different cultural groups reported digant benefits in the acknowledgement and expoessf

unpleasant feelings (Hatzichristou, Lykitsakou, [pgapoulou et al., 2010).

Promoting resilience, well-being and positive clisan the school setting

CRSPS in collaboration with the Cyprus Pedagoditstitute implemented PPMHL in many schools
in Cyprus for eight consecutive years (2001-200%9tzichristou, Lykitsakou, Lampropoulou, Viami, &
Tsouris, 2010). The program in Cyprus included fibematic units: communication skills; emotion
recognition, expression, and management; self-g@nead self-esteem; coping strategies; and conflict
resolution. Similar to the Athens project, intertten followed the same process: training of thecadiors,
implementation of the activities in the classroond &losing of the program and systematic evaluatfon
third level of intervention included the utilizatif the model of ‘Resiliency Wheel’ (Henderson &ldikin,
1996/2008) as a methodological tool for the proorobf resilience and well-being in the school comityu
In order to foster the six basic factors that dbute to the promotion of resiliency in school.(i.prosocial
bonding, clear boundaries, life skills, caring aupport, high/positive expectations, and opporiesifor
participation), the participants proposed actioanp| disseminated the program's goal to key stédetso
produced web-based program material, and devela@eatketwork of schools functioning as learning
communities (Hatzichristou, Lykitsakou, Lampropaul®¥lami et al., 2010).

Positive effects on peer communication, emotiongpression, self-awareness and academic
achievement were noted. Results also indicatedritexvention at a system level has the poterigroduce
extended and dynamic effects on school climate sewse of community (Hatzichristou, Lykitsakou,
Lampropoulou, Vlami et al., 2010).

Psychosocial and learning support of culturally-@tise children

During the school years 2011-2015, CRSPS in cotitlmn with the Center for Intercultural
Education of the University of Athens implemented BU-funded project titled ‘Education of Roma
Children’. The Roma are the largest ethnic minoirtghe EU with more than 10 million members, mpstl
concentrated in the Balkan countries. Among all Hueopean populations, they are considered at ggeat
risk of being poor, uneducated and unemployed. Rohildren often accumulate a number of social and
individual handicaps, while their inclusion in tleducation system is considered a challenge (UNESCO,
2010).

Within this context, CSPSP undertook the task ofetiping and implementing a multilevel
intervention program (Psychosocial and AcademicpSttp, in order to promote resilience and provide

psychosocial support to the members of the padtiitig schools. A criterion for the selection of g@hools
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was the number of Roma students in the schoolséptages ranged from 20%-80%) (Hatzichristou &
Lampropoulou, 2013; Hatzichristou et al., 2015).

The primary goal of the program was to facilitateess to education for Roma students as well as to
support school communities, through promoting u#ural understanding, communication and
collaboration. The specific goals of the interventprogram were: (a) needs assessment at an indivéad
system level; (b) mental health promotion of themhers of the school community; (c) promotion of a
positive school climate and establishment of inikocal understanding in schools; (d) facilitatiohschool
adjustment of Roma and non-Roma students; (e) gioovof consultation to faculty members and teaclagr
a school level. In addition to psychosocial inteti@ns, the program included academic interventions
order to support students with learning difficudtiglatzichristou & Lampropoulou, 2013).

An important aspect of the project was the impletatgon of SEL intervention programs. Since one
of the main goals was to promote social and ematiskills for all students, PPMHL was introducedaih
the participant schools, with a special emphasigiversity issues. All life skills that were addsed inside
the scope of the program (i.e. communication skdilaotional management, self-esteem, conflict i,
crisis intervention etc.) were viewed under a noultural perspective, incorporating the differeriues,
attitudes and needs of the target group into ttexvantion design. Furthermore, secondary intereerBEL
programs were designed and implemented, addrespiegfic issues for each setting deriving from rseed
assessment procedures (e.g. conflict resolutiogjalscskills training etc.). School psychologists) i
collaboration with teachers, implemented both pringand secondary prevention programs.

School psychologists were supervised in groups xpemenced school psychologists on a weekly
basis primarily for the purpose of discussing camed developing counseling and consultation skifis.
addition, short-term seminars were held, for theppse of further training psychologists in condidia
service delivery and to enhance multicultural-esdlagkills with an emphasis on Roma population.

In order to monitor the services provided, a dethdatabase was developed and constantly updated
by the school psychologists (Hatzichristou, Liar@osLampropoulou, 2013; Hatzichristou et al., 2015).
According to our findings resulting from the evaioa of the school-based psychological services, th
program was effective and well-accepted by allipgdnts, both students and teachers. The majofithe
teachers were highly satisfied by their collabamativith school psychologists, as it helped themroup
their skills in class management, deal with stusleztinflicts, and manage various learning and anjest
difficulties. Furthermore, the teachers identifietbre respect from their students towards peersthad
school, as well as a higher level of belonging &mivers in the school community. Students repohiad t
after the implementation of the program their bédratowards Roma students improved, they commuedtat
and collaborated better with their peers, and methdg express themselves in a better way. Espgdial
Roma students experienced care, respect and kmdmesng their fellow students and that the students
intended to influence positively the behavior anel &ctions of others (Hatzichristou & Lampropoul@012;

Hatzichristou & Lampropoulou, 2013; LampropoulowH&tzichristou, 2013; Hatzichristou et al., 2015).
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Fostering development, adjustment and support dueiisis and recession

For almost a decade CRSPS has organized a nurhbeilding awareness seminars and workshops
regarding crisis management in the school communitiditionally, a crisis preparedness and interigemt
model has been proposed that incorporates key SHEipanents and resilience factors, and leads to the
development of action plans for responding and igiog support in a crisis situation (Hatzichristdssari,
Lampropoulou, Lykitsakou & Dimitropoulou, 2011; Hathristou et al, 2012). Over the years this mdde
been implemented in a number of crises on a lowhinational scale (e.g. wildfires in PeloponnesBENHflu
crisis).

Recently, a new crisis has emerged (i.e. econosgiession) that affects the whole Greek population,
both substantially and psychologically. Respondmghe current situation and with the generous tiona
of esteemed organizations (Stavros Niarchos FoiordatMaria Tsakos Foundation, Elpis and
SolidarityNow), CRSPS in cooperation with the Stcier School and Family Consultation and Research,
developedConnecting ForCaring (www.connecting4caring.gr), anultilevel prevention, awareness-
building, education and intervention project, thiges a holistic approach to foster positive devekg,
adjustment and support of children and adolescentschool and family settings. This project aims to
combine scientific knowledge, research and praéticerder to provide useful knowledge and promastb
practices for teachers, parents, administratorsitahd@ealth professionals, as well as promote pesttices
for children and adolescents. The optimal goahaf project is to launch a national and internatiasthool
network of resilient schools in these stressfubsnHatzichristou et al., 2013).

This multilevel project includes intervention pragrs in Greek schools that: (a) target the entire
student population; (b) intend to enhance resikeand self-esteem; (c) strengthen social-emotiskid;
and (d) develop a positive school climate and sttpgoenvironment in the classroom and the schbotee
school-based intervention programs of C4C have hbdesigned, implemented and evaluated: (a) the
Supporting in Crisis program; (b) thE.M.E.LX [Evdwgeepdpacte (Care) - Mowalopacte (Share) -
Evbappovoupe (Encourage) foyvponooduacte (Empower) Zvppetéyovpe (Participate)] program; and (c)
the International Program WeCARE.

Supporting in Crisis ProgramThe theoretical background of this interventiongsam focused on
crisis prevention and intervention with a largeation on the economic crisis, and promotion ofliezge in
school communities (Doll et al., 2004/2009; Mas@01.1). Supporting in Crisis was implemented inpgheak
of the economic crisis in Greece (January-May 2@t®) was designed as a response to the immedieds ne
of teachers and students (Hatzichristou et al, 012

The program aimed to support and strengthen stsidandl teachers’ resilience and well-being at an
individual, group and school community. At the satime, the program sought to explore the needs of
teachers and students that emerged during the edorwisis in Greece. The structure of the program
included: (a) three specialized training seminarstéachers, to raise awareness on the effectsawfoenic
crisis, how to respond to the students' immediatxs, and to promote resilience and coping stegpdb)
structured classroom activities that promoted iessie at an individual and group level; and (c) the

development of educational material. The teacheceived personal booklets for each student for the
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implementation of the activities, as well as speethucational material, in order to advance theinwledge
in the theoretic concepts of the program.

The results from a needs assessment process shbatetbachers and students were in need for
support and especially teachers were in need fatague on how to support their students and how to
promote psychological well-being and resiliencéhigir classrooms. Findings from evaluation of thegpam
showed enhancement of self-esteem and initiatikiegafor teachers and students, as well as imprewm
on students' relationships and school bonding (Etatiztou et al., 2014).

The E.M.E.1.X. Program The Program was implemented during 2012-13 scheat in schools in
the broader area of Athens. The main aim of thgnara was the development of a positive climatehin t
school environment in order to reinforce individaald group resilience, as well as to promote anveldp
internal strengths, motivation and skills. At tleene time, an important goal of this program wasfter the
teachers an opportunity to strengthen their owrnliegase and support and empower the students, by
addressing the intense needs for psychologicalestiipat have emerged from the current economsiscim
Greece.

The theoretical background of the program integr#ite literature on resilience research (Doll et al
2004/2009; Henderson & Milstein, 1996/2008), pwsitschool climate (Blum & Libbey, 2004), and crisis
intervention (Brock & Jimerson, 2012; Brock, Sanalo® Lewis, 2001/2005). Students and teachers
developed their own school/classroom resiliencdilpraising a methodology based on the resilienbgel
and the classmaps design (Doll et al., 2009). TIM.EI.X. program included specialized teacher training
seminars, development and implementation of stradticlassroom activities, supervision, and a clpsin
ceremony. The program included the following fibematic units: (a) practical model of resilienced a
positive school climate promotion-identifying vaduand goal setting; (b) crisis management in tegc
community; (c) coping with stress; (d) social skiltonflict resolution and bullying; and (e) teachdourn
out. The activities were implemented at an indigidlalassroom and school level.

Compared to answers from control groups (non-ppéit classrooms in the same schools), analyses
showed that after the implementation of the progrtdma intervention group demonstrated higher lewoéls
psychosocial adaptation, resilience and positiveagkclimate both at an individual and group leviese
results were indicative for both students and teexhrhe efficacy of the program was found to lgghéi in
more vulnerable groups of students, such as thégewere experiencing intense economic difficulfies
their families and those who had lower school admn@ent (Hatzichristou et al., 2013; Hatzichristbianos,

& Lampropoulou, in press).

International Program WeC.A.R.Bhis international program is an online, interoasl teacher
training and classroom intervention program thatsaio enhance the students’ psychological wellhdingd
resilience, foster team-spirit, and create a glahgiport network of educators, school psychologistd
students. During school years 2012-16, schools ft8ncountries have participated in the programevéi
first pilot phase was conducted in English with pegticipation of teachers and students from schodl
Greece, U.S.A. and Belgium (Hatzichristou, 2015ktZithristou et al., 2013). Participating clasaes
divided in groups of two or three from differentuciries. Together, they make an online sailing rjeyr
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inspired by the ancient Greek ‘Journey of Odysseassing through a series of islands-stations {sland
of Polyphemus). Each island station constitutegtagorm for each of the modules of the program.

The thematic areas of the teachers’ training dskomom activities focused on: (a) identifyinguesd
and goal setting and building resilience; (b) ewmmwtrecognition, expression, and management; (cingop
with stress; (d) understanding diversity; (e) atgsiproject. Training occurred through an interaetiv
electronic platform and contained: (a) five teash#énaining seminars; (b) development and impleragoi
of classroom activities in schools and joint prige¢c) use of an online interactive educationahgdSailing
for Caring); (d) development of an internationah@al network; and (e) process and outcome evaluatio
program effectiveness.

The evaluation of the program entailed the appboabf a multilevel evaluation model in terms of
content and process, as well as effectiveness i@haiztou, Lampropoulou et al., in press). The Hssiniom
the content and process analysis regarding theemmaftation of the program in the classrooms redeale
important benefits both at an individual and systewel. More specifically, teachers reported thfser the
intervention there was significant improvement imstndimensions concerning class climate and school
relationships. The teachers also recognized thaests seemed to cooperate better with their peespect
and support each other more. With regard to stederiien evaluating the activities of the Progrdmaytfelt
that they were significantly supported to identifiyd express their own feelings, improve their daskdls
and interpersonal relationships, create a pos#iv®ol climate in their classes and enhance thigrdultural
skills (Hatzichristou, 2015a; Hatzichristou et20,13; Hatzichristou et al., 2014).

Disseminating SEL principles in community settings

A SEL intervention program was designed, develogradlimplemented in a small group of children
attending the Municipality of Athens' summer campAgios Andreas. Furthermore, staff members receive
consultation on group issues and psychosocial ed@rg by a school psychologistmember of the CRSPS
scientific team. This program was based on a pusvielevant program we have implemented in an
international summer camp with students from d#fercountries in Malesina in collaboration with the

Ministry of Foreign Affairs and constitutes an exaenof intervention in community settings.

Incorporating SEL framework in the national curriom

The significant influence of social and emotiorddmains on learning, school success and
psychosocial adjustment has led many educatiorsiess internationally to develop social and emation
curricula for the systematic teaching of social antbtional skills in schools (Durlak et al., 20Huymphrey
et al., 2008; Kimber et al, 2008). The increasdearning and psychosocial problems of children and
adolescents in the school environment, but alscethergence of new challenges for the future empbasi
more than ever the need for innovation and chamgee Greek educational system as well. The intto
of School and Social Life curriculum in the generducational curriculum was developed at the cdrdéa
EU-funded project for revision of the school cunfec by the Institute of Education Policy (former
Pedagogical Institute), under the scientific dittof the first author. The School and Social Life
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Curriculum aims at strengthening the resiliencendividuals (students and teachers) and systenwuggr
class, school) at a primary prevention level araVioling new skills and knowledge to the studentsassary
for their school and future life.

The overall aim of the School and Social Life Cewhum incorporates the basic principles on
improving competencies for the 21st century at Beam level and European cooperation in educatiase®
on the above, the School and Social Life Curricukims at promoting: (a) overall positive developief
students and physical and mental health well-befbpskills and values necessary for a succesgtuin
modern society; (c) constructive communication eliep collaboration, good relationships in the group
acceptance of diversity, and encouraging creatigityl innovation; (d) a different, holistic approaith
learning with features of critical thinking, activgarticipation and commitment of students, personal
responsibility and action for the acquisition ofokiedge and of the learning objectives; (e) preeenand
reduction of phenomena such as dropping out of@dckocial exclusion and violence in schools; i) sense
of community in school environment that enhancemrriing and school linking with the life of the
community.

Four thematic units with their respective subsedtiare included in the School and Social Life
Curriculum, including Basic Themes, Expected LeagnOutcomes and indicative class Activities for
primary and secondary school students (Hatzichrjs2611e). More specifically, the School and Sokité
Curriculum includes the following thematic units/dubes with their respective subsections: (a)
Communicate,... | express myselhis module aims to teach children skills assted with interpersonal and
intrapersonal communication, recognition, expragsamd dealing with feelings, anxiety and shapiogitve
attitudes and feelings about self; Wk live togetherThis module aims at teaching skills that helpgdrien to
achieve positive social outcomes, manage effegtittetir conflicts, to accept diversity and to ceeaind
maintain functional interpersonal relations; @are about myselfThe aim of the module is to empower
students, so they can autonomously and responsidtke decisions related to their personal healthsafety;

(d) The school as a community/e live together and support each other. Thi@eincludes the ‘Our own
school’ and ‘School’ and the ‘Internet subsections’

The Teacher's Guide for School and Social Life udels the conceptual framework with current
theoretical and intervention approaches, and liéstription of children’s development in variousraons
(self-awareness, social and emotional competergesigal competence). The aim and methodology of the
curriculum and teacher’s guide is included withfuseemarks on the role of teachers in the impletaion

of the proposed Projects (for primary and secondehyol levels) (Hatzichristou, 2011f).

Incorporating SEL framework in undergraduate anddyrate education

Collaborating with the Department of Psychology dhd Graduate School Psychology Program,
CRPSP contributes to the preparation of profestdameet their responsibilities of providing assaent,
prevention, and intervention services for childramd youth by providing the theoretic and practical
background for their education. Therefore, all lné taxes that constitute the theoretical framewdrkhe
CRSPS have been incorporated in already existinigngnaduate and graduate courses, as well as én oth
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courses newly introduced. Especially, SEL theony i implementation through the various CRSP Seutsj
constitute a major and basic part of the curricufomschool psychologists' training at a graduatesl. The
PPMHL educational material constitutes a key regdior undergraduate courses in Psychology and
Education Departments in all Greek Universitiesadidition, influential texts from the internatiorsaientific
literature (i.e. Brock et al., 2001/2005; Brownakt 1987/2007; Doll et al., 2004/2009; Gottman &@air,
1997/2011; Henderson & Milstein, 1996/2008) haverbmade available in translation for educationalins
Greek universities. Publication booklets from thRSPS scientific team also provide psychosocial oips
specific crisis situations (e.g., HINL1 crisis, i&sien) for educators, professionals and the gepeiaic.
Furthermore, sensitivity and specialized trainirgrkghops are being conducted for various issues of
prevention and mental health promotion (i.e. Soaral Emotional Learning, Crisis intervention, RToatel,
etc.), where, apart from basic school stakeholfteechers, school administrators, mental healtbizlpgs,
and parents), faculty members and graduate stugartisipate as well. Students are invited to pigdte in
the teachers' training seminars and in the evalgatiudies of the programs by completing mastesethe

Conclusion

After two decades of SEL implementation and evabmatit has been scientifically demonstrated that
the effects on school climate and psychosocial stdjant of students is definitely positive (Durlakad,
2011). SEL plays also an important role in pronmgptcademic achievement (Elias et al., 1997; ENG6H).
However, despite research evidence and the consteetl for social and emotional support, SEL
interventions remain “in the periphery of K-12 edtion” (Weissberg & Cascarino, 2013, p. 11). Thapgr
illustrates the on-going efforts of the CenterRarsearch and Practice of School Psychology of thedusity
of Athens in promoting the incorporation of SELmmiples in the Greek school educational system. The
foundation and development of the Center is basednoalternative multilevel model of provision oéntal
health services in schools that holds at its chee docial and emotional learning conceptual franmkwo
Critical to this process is the connection of tlyesesearch and practice, in order to promoteieesié and
well-being in the school community (Hatzichrist@d04a; 2011a; 2015b).

From its early beginning, CRPSP has designed, imgited and evaluated several prevention
programs, concerning general and diverse schoollptpn (i.e. immigrants, remigrants, Roma children
special education students etc) in various settfolgssrooms, schools, summer camps). Based o8Ehe
focused PPMHL, these programs adhere to the CASiletines in promoting students' social and emation
competence, by following strict implementation awaluation procedures (CASEL, 2012). Moreover, they
are designed to support the varied abilities anldaece learning motivation of socio-culturally diser
students (Learning First Alliance, 2001). The gadlthese evidence-based interventions are the ggitomof
students' self-awareness, self-management, refijprskills, and responsible decision making sKigess
& Elias, 2006). SEL as a core component of theseryentions brought significant positive changes in

students and teachers well-being and promotedarsd of individuals and systems in diverse sesting
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Tablel. List of SEL intervention programsdesigned and implemented by the Center for Research and Practice of School Psychology

Project I i Participants
[programs/ year(s) System focus p:ll-fi:un (V schools, Partners Program outcomes Location Relevant Citations
of implementation] - students, teachers)
National projects
Enhancement of self-
esteem and initiative-
taking, improvement
on students’
- 125 teachers and relationships and
Connecting4Caring 2500 students from school bonding, Hatzichristou
Project (2011- 36 primarv, Society for higher levels of Ad : =&
present): Children secondary and School and resilience, L amopou olu=
-EMELE (2012- School b : special schools Family psvchosocial Greece 20 linl?[;:figﬁr?;éu
2013) teachers -138 teachers and Consultation  adjustment and school R Lianos ;
-Supporting In Crisis over 3000 students and Research climate for crisis- Lamoro oul:ou n
(2011-2012) from 29 K-6 and affected and low- propowion.
special schools achievement students, PIEss,
improvement of
cooperation, respect
and support,
enhancement of
intercultural skills
Positive teachers-

Education of Roma . Center SChzzlllfgif:;éingts (Hatzichristou &
Children in the Children, P improvement in :::lass Lampropoulou,
Regions of Central S adolescents, 67 K-12 schools, ot P 2012; Hatzichristou

: chool, } Multicultural management, Athens,
Greece, Attica and . teachers. over 2000 students, . ) & Lampropoulou,
Community : - Education students' respect Greece )
Southemn Aegean i 315 teachers . . 2013; Lampropoulou
. p (University of towards peers and o
(EP Project, 2011— : . & Hatzichristou,
z Athens) school. improvement
2015) - 2013)
of behavior towards
Roma students
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Consultation on
Staff group issues and
Social Emotional Summ.er C e psvchosocial Agios
. camp in members, Municipality of .
Leaming in summer A hild Athens adjustment, Andreas,
camps A;?r%is chiidren communication and Greece
peer relations
improvement,
Raise awareness
Tender Tiny-Wing: . Graduate forlthe support wi C g
A Fairytale For School Special Program of _integration of . Athens (Hatzichristou &
. . educational children with special : Polychroni,
Diversity (2007- Community . School . Greece
2009) needs children Psvehology needs in the 2007)
- ¥ S mainstream
education
Social and Communication and
emotional education peer rilauonts Thmrrae
sl e Bl ey s acﬁﬂiﬁlefim::rlle:nt Lykitsakou :
for the promotion of School Students, schools, over 8000 Program of and ex resEion of Athens, La_m}ro oulou= &
mental health and Teachers students and 457 School P . Greece Di prop i ;
oo ol teachers P unpleasant feelings, imitropoulou,
school commumity improvement of 2010)
(2001-2009) aclademlc
achievement
Center for
4 primary and Intercultural
Psychosocial pd EITI}h | Education
Support at the Remigrant SE;gnsma?;nS:S [,:[; = (KEDA) of the Communication and
Contex'lc of the . a.rlld teachers, 36 p-a.rents University of peer relations (Giavrimis et al.,
Education for immigrant . Athens & improvement, Athens, i S
. School . (pilot phase) . . ) 2003 ; Hatzichristou,
Repatriate and children, 21 K-9 school Ministry of acknowledgement Greece Gari et al., 2001)
Immigrant Students® teachers, _,‘_4 i dsc ooﬁsé Education, and expression of T A
Program (1998— parents 224 students, Life-Long unpleasant feelings
= teachers (second .
1999, 2007-2008) Leaming and
phase) C
Religious
Affairs
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International projects
Enhancement of self-
esteem and initiative-
. . Greece,
taking, improvement .
! Belgium,
on students
. . Canada,
relationships and Cvprus
school bonding, Et?l?o ia:
Connecting4Caring Society for higher levels of L
\ 202 teachers and oy Germany,
Project (2011— - School and resilience, Hatzichristou,
Children, over 3000 students . ; Ireland,
present) School b from 166 Primary Fa.'rmlyl psvchosocial Sweden Lampropoulou,
WeC.ARE. feachers EI} Consultation  adjustment and school : : Georgouleas, Mihou,
and Secondary . o Switzerland, .
(2013-present). and Research climate for crisis- . in press)
schools United
affected and low- Ki
. ngdom,
achievement students,
i vement of USA:.
1mprov Anstralia,
cooperdauom respect and the
and support. Netherlands
enhancement of
intercultural skills
Staflfmembers: Consultation on group
Social Emotional Summer children and Ministry of issues and Malaisina,
Leaming in summer camp in adolescents Foreign Affairs psvchosocial Greece
camps Malaisina from various adjustment
countries
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Social and emotional

Communication and

(Hatzichristou,
Lyvkitsakou et al.

education in school:
Program 108 K-6 and special peer relations 2010;
for the promotion of Cosni}rlnofrll;ty Children, schools, 359 Peffgzi;zd improvement, (oot Hatzichristou,
mental health and teachers teachers and over Institute improvement of Lyvkitsakou,
leaming in the 7000 students academic Lampropoulou,
school community achievement Vlami & Tsouris.
(2001-2009) 2010)
Greece,
Albania,
Australia,
Austria, Brazil,
China, Cyprus,
. . 206 teachers and International Increase awareness Dls:;ljik: .
The Olympllc Spuj't School, Children, 1700 works of School building G . G (Hatzichristou,
Through Children’s ; . . . ermany, (reat 2004a)
Voices (2003-2005) Community adolescents students from 137 Psychglggy rega.rdllng diversity Britain, Israel,
K-12 schools Association issues Ttaly. Japan.
Lebanon,
Russia,

Slovenia, Spain,
the Netherlands,
Turkey, U5 A,
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The development of PPMHL, particularly in Greecierapts to fill in the gap in the provision of
school mental health services, by supplying edusaiad practitioners with a powerful evidence-based
for enhancing children’s success in school and (fi@s, Elias, & Greenberg, 2007). Results on stigle
social and emotional competence, as well as oneati@dachievement, are promising, in order to madiva
schools in implementing these programs themseRagton et al., 2008) or, even further, making Sk
part of education (Weissberg & Cascarino, 2013gr&fore, now more than ever, it is crucial to adweche
incorporation of SEL theoretical framework in thational curriculum (Hatzichristou, 2011e), in terofs
“embracing a vision of schooling in which SEL cortgpeies are important” (Durlak et al., 2011, p.422)

An equally important role plays the training modeat engulfs SEL conceptual framework and
important guidelines for high-quality implementatiand evaluation. The significance of training edars
and professionals (at an undergraduate and gratiw® in the principles of social and emotiorerning
corresponds with a change in the direction of etimical and mental health services policies (Hatzétbu,
2014a; 2015c; 2016b). Preparing teachers, schoulnigtrators, psychologists and other interestedigsa
for understanding the specific developmental andeodual needs of the school community contribetesn
more to the promotion of resilience, well-being goakitive climate both in schools and communities
(Elbertson, Brackett, & Weissberg, 2010).

Finally, during these unsettling times as econoamd humanistic-refugee crises arise, the need for
acquisition and promotion of life skills for studenand teachers becomes imperative worldwide. The
development, implementation and evaluation of SEigams in diverse contexts have provided scientifi
based evidence of their effectiveness and effigiericherefore, approaches like the CRSPS proposed
multilevel model can form the foundation for thevel®epment of a transnational model of resiliencédmg
that can be adopted and applied in several eduedtEnd cultural settings (Hatzichristou, 2002; i1
2015b; 2016a). Correspondingly, the applicatiorPBfMHL in its various adaptations over the years can
function as a basis for the implementation of calty sensitive prevention programs, focusing oe th
establishment of school networks and transnatioolédborations.
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